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ABSTRACT

I have developed a dramatic play curriculum program
that can be used to benefit first grade career awareness

standards.

Through this interactive theatrical program,

students explored a variety of occupations to discover the
connections between classroom content and career

professions. I have developed and implemented such a

program and have analyzed the journey of teaching using
dramatic tools as well as the role and responsibilities of

instructors to their students.

I address my experience of

teaching using drama techniques and question the

practicality of theatric tools being a future trend of
teaching methodology.
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CHAPTER ONE
THE VALUE OF COMBINING THEATER AND CAREER
DEVELOPMENT TO EDUCATE

Statement of Problem
The California Department of Education requires
teachers of secondary school to teach Career Technical
"Education lessons.

These standards are to introduce

students to the diverse world of occupations. Career
Development is briefly mentioned under the subject of
Social Studies for the California Elementary Grade

Standards.

The North Carolina Department of Education

created a detailed career development Standard Course of
Study for students in Kindergarten through the 12th grade.

o

Both state education standards acknowledge the value of

Career Development

(NCDE). Teaching resources are limited

in this field and an alternate approach may be the answer.
To properly establish such a program,

I will address

the current trends of career development programs in public

education.

I will reflect on findings of masters in the

field of child development and theater and with this

foundation of knowledge compose a drama based career
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development unit. In addition, I am to select and utilize
an assessment model for such a Career Awareness program.

Purpose of the Study

Exposure to different occupations through role play
and other theater techniques will allow students to

experience differing professions within a safe and
encouraging environment while meeting and exceeding state

required educational standards. This thesis project is a
study of the process and development of a Career
Development Creative Drama unit for first grade students

which any teacher can reapply in their own classroom. I

have researched,

created, implemented, and revised a

directed drama curriculum. Assessing and modifying my
teaching techniques and program structure,

I documented the

process to aid the instructor in recreating the lessons for
the early elementary school classroom.
In this study,

I will composed a directed a dramatic

play program for young children to gain knowledge of
differing careers. This interactive theatrical experience

requires the children to participate and "play" the career

role being explored.

The participants are guided on the

adventure by the teacher/actor in the character of the
2

profession being studied.

Props,

costumes,

and puppetry

encourage the participants to explore and immerse
themselves creatively into the occupation.

Important

points of interest will be introduced to the students,

such

as: educational and background experience of the profession
being explored, and the job duties of said professions.

Through the use of creative drama exercises,

students will

experience occupations and discover the connections between

classroom content and career professions. This program
encourages children to step into roles and seek their

passion.

The mental and social development of the child will be
addressed. Numerous journal articles will be referenced

which support the importance of exploration awareness for
career development, as well as and psychologists'

developmental stages and theories.

These studies have

guided me in the choice of primary school and more
specifically first grade student participants.
Heathcote, Goldberg and Spolin are just a few of the

admirable influences which have strongly influenced my
choice of drama tools and techniques in the development of

this project. Their years of wisdom and their findings
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define them not only as pioneers but, as masters of their
field.

After defining theater skills and techniques to
utilize,

I found a scale by which to assess the quality of

the lessons I conducted.

I evaluated my program to that of

the Tarling and Verriour model and adjusted and altered
each lesson based on their teachings. Carole Tarling and

Patrick Verriour are professor-Youth Theater veterans and
have spent many years working with children in the field of
drama and have coauthored the book Role Drama.
tutorial,

Within this

some guidelines and a framework for successful

drama experiences in the classroom are noted. A list of

suggested questions to critique a lesson aids the
evaluation process.

In creating a better program for the

students, this resource assisted in the modifying of each

lesson into a polished teaching resource.
I will use this qualitative approach to evaluate
lessons being taught with this drama medium. Due to the

similar structure and program focus I chose to conform to
this format. The final component of this study is the
documented seven session Theater unit any first grade
teacher may utilize in the classroom. Each lesson plan
fulfills California State Content Standards in the Theater
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Arts field as well as other academia Standards. The lessons

have been modified and finely tuned to achieve a desirable
outcome.

This study is unique, well supported, and significant

in encouraging new teaching methods.

education,

The value of

inspiration and empowerment to the individual,

the community, and society is priceless.

We, as one

people, will gain exponentially with the empowerment of

knowledge.

Personal Interest
I have personal interest in the topic of Career

Awareness.

I was the typical underachieving student; I was

smart enough, yet lazy.

By the time I entered high school,-

my Grade Point Average was a dire 2.0.

and no goals.

I had no motivation

My only interest during these years was

performing on stage.

I loved the performing arts and found

a drive to sustain me in the completion for my high school

diploma. Five years of fast food service and numerous
community college courses later,

I begin the journey to

self discovery. While volunteering in childcare centers,

found my passion;

I love working with kids.

5

It wasn't

I

until I stepped into the role as a teacher that I gained

confidence, motivation, and direction.

Hypothesis

I anticipate the students will respond to this program

with excitement and motivation in regards to their future
careers with this unit as a first step into the world of

career options. Creating a successful teaching guide will
allow instructors to be empowered and confident to teach in

a less conventional style by applying dramatic techniques

to academic subjects.

6

CHAPTER TWO
LITERATURE REVIEW

Introduction

This review examines three types of literature: the
development of the child, career development, and teaching
through the use of drama techniques.

Information about

psychological theories and stages of development relating

to the abilities and' capabilities of children will improve
modern teaching and standard education techniques.

One

modern teaching tool is drama. Using drama as a teaching

technique is recommended to excite and intrigue students,
while the participant is gaining knowledge on the topic

being explored (Mccaselin 290). Career Awareness programs

have been used for decades to educate and broaden the scope
of higher education students while they gain knowledge to

prepare students for their career and life choices
(Gysbers)'.

The three topics are all child based, yet focus

on very different aspects of the child.

Child Development Theories

The developmental theories and findings of Piaget,
Erikson and Vygotsky allow an understanding and background
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into the mind of the child.

Piaget's globally known

research on the cognitive development of the child and his

four step process is highly respected. Erikson maps out a
didactic eight step process of development based on
sociological and biological influences. Vygotsky's studies

have found social issues, such as personal relationships
and experiences, to be a key factor in the shaping of a

child's identity. Each of these great minds contributed to

a common goal: to better understand the thought process of
children.

Jean Piaget promoted the stage approach to

development. He devoted his entire life to studying,

testing and reporting his findings in the field of
developmental psychology. Plucker states,

"Piaget

eventually came to believe that intelligence is a form of

adaptation, wherein knowledge is constructed by each

individual through the two complementary processes of
assimilation and accommodation"

(Plucker 1).

Piaget distinguished four distinct stigmas or stages

of intellectual development. Kendra Van Wagner provides an
interpretation of these stages. From birth to age two,

children experience the world through movement. This phase
is labeled the Sensorimotor stage. Children are found to be
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extremely egocentric during this stage. From ages two to
seven, children enter the Preoperational stage. During this

period, the characteristic of egocentricism fades, yet the
child still lacks the ability to conserve or use logical

thinking (Berns 76). The third stage ranges from ages seven
to twelve. They are no longer egocentric. The children now

begin to think logically but are very concrete in their

thinking. Children start to conserve and think logically
but only with practical aids. Finally,
up,

from age twelve and

children are in the Formal Operational stage. Children

develop abstract thought and can easily conserve and think

logically (Van Wagner).
Popularly known for his developmental stages,

Piaget

found relevance and quality in the use and development,j and
value of imaginative play and imitation. Piaget writes,

in

infancy children observe then mimic as they grow. They rely
less and less on symbols and models and primarily use their

imagination (Piaget 117).
cognitively,

As the child develops

the play objects lose significance and the

child relies more dominantly on his or her imagination

(Piaget 138).

According to Piaget's theory of cognitive development,
teachers should encourage peer learning and interactive,
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open-ended objectives. Creative and independent thinkers

develop from this type of instruction

(De Lisi).

Erik Erikson is known for his contributions as a

psychologist as well as his studies of the growth and

development of the child. The revision and modification of
Freud's development of identity theory is one of his more

popular contributions. According to Dr. C. George Boeree,

Erikson believed developing identity to be a lifelong

process.

His developmental theory consists of eight stages

of conflict:
•

infancy (Trust vs. Mistrust)

•

toddlerhood (Autonomy vs. Shame and Doubt)

•

play age (Initiative vs. Guilt)

•

school age child (Industry vs.

•

adolescence

•

adulthood (Intimacy vs. Isolation)

•

mid-adulthood

A

late adulthood and the eighth and final

Inferiority)

(Identity vs. Role Confusion)

(Generatively vs. Stagnation)

stage of identity (Ego Integrity vs.
Despair)
Erikson offers this framework to support the
importance of social relationships on personality

development

(Boeree).
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In Erikson's Identity Youth and Crisis, he proposes

the theory that children mimic and imitate influential
figures in their lives.

This process encourages the growth

of initiative in the child.

Erikson acknowledges the power

of the teacher as a figure in the life of a child (Erikson

124).

The child trusts and respects the teacher,

and the

teacher needs to make special efforts and recognize the
gifts and short comings of the individual student. He
suggests teachers positively reinforce their pupils,

take

note of students who may be exhibiting psychiatric
problems, and act accordingly (Erikson 125).
Lev Vygotsky influenced the fields of child growth and
development, education and psychology.

Within his studies

of education, he coined the term "zone of proximal
development"

(ZPD), which is the gap between what a student

can do independently and what the student can do within a
group of capable peers. Vygotsky recommends that educators

be sensitive of this concept while planning and
implementing lessons, to provide an optimal learning

experience for the students

In Vygotsky's writing,

(Berns 258).

Play and its Role in the Mental

Development of the Child, he documents a value and
understanding of play in the mind of a child.
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He describes

that play periods are governed by rules to fulfill a need

through imaginary play activities

(Vygotsky 2).

He teaches

that through play, the child processes internally. This

converts to internal language, then to memory, and then to
abstract thought

(Vygotsky 12). Vygotsky states,

"At school

age play does not die away, but permeates the attitude

toward reality"

(Vygotsky 18). Children explore the world

around them while they play by using their imaginations.
The developmental abilities of the student are vital
to know in planning and developing teaching techniques.

These professionals' combined contributions aid in the

betterment of education.

Career Development Theories
Norman Gysbers, Professor of Psychology at the
University of Missouri, defined Career Development as being

the combination of two unique terms.

The expression

"career11 identifies the roles in society in which

individuals are involved, and the word "development" is

used to indicate the process of becoming.

Combine the two

terms and "Career Development" can be interpreted as the
process an individual endures to change and grow as in a

role in society (Gerber 1). Activities to enhance a Career
12

Awareness program vary. According to America's Career
Resource Network (ACRN)

children can benefit from a variety

of career experiences such as career fairs, job shadowing,
internships and work-based learning, volunteer work,

vocational classes, and field trips.

Through these and

other career exploration tools, individuals can make better

informed decisions regarding their personal career

interests and goals

(ACRN 2). Gysbers'

study concluded that

"...all individuals can benefit from participating in a

comprehensive guidance program K-12 with career development

firmly and identifiably embedded within it"

(ACRN 4).

According to Gysbers, at the turn of the century,
school counseling was designed to assist the students in
identifying occupational choices complementary to their
understanding of themselves and the work world around them.

The term career development began appearing in literature

during the 1950s at the same time as vocational development
was popularized.

This form of career development- expanded

the options of occupational choice (Gysbers- 1). Through the
decades,

trends have shifted toward the philosophy of whole

self-betterment and lifelong metamorphosis. The need for
counseling and education programs will continue to be a

necessity and vital to educated guidance
13

(Gysbers 2).

Theorists Gottfred, Havighurst and Ginzberger have

studied and adapted beliefs concerning the process and

trends of children in developing career aspirations.
Gottfred finds that during toddlerhood children begin to

narrow their career options.

"This process of restriction

begins at the age of three and is viewed as relatively
permanent"

(qtd.

in Wahl 3).

Gottfred emphasizes his

belief of intervention and guidance; otherwise, the
children voluntarily eliminate professions they view as

unattainable, and these impressions are "irreversible
without mediation"(qtd.

in Magnuson 97). On the other hand,

Havighurst states parental occupations and their
satisfaction of these professions to be highly influential

on the child and feels Ginzberger's theory is fantasy

based.

He sees the elementary school student as being

primarily driven to career aspirations due to personal
interest with little consideration of realistic bearing
(Wahl 3).

According to Magnuson and Starr, by providing children

the opportunities to develop skills for career planning,
"...we empower them to become all they are compatible of
becoming throughout their lives and in all aspects of their

lives"

(Magnuson 90). They go further to state that as
14

children explore through career awareness, they become more
knowledgeable about others and themselves.

This self

awareness leads to the development of a "career conscious
individual," as found by Gybers and Moore(91). These
observations have assisted counselors and educators in the
understanding of how the child develops and is influenced

in future occupational goal and interests.
Organizations are finding that Career Development

programs need to be modified and made a-priority in order

to be a solution for the alarming high school failure rate.
The President of The National Education Association (NEA)
of the United States, Reg Weaver, pleaded with its members

to save the youth of today from a failing education system.

In the November 2006 edition of NEA Today, the Association

claims a thirty percent high school dropout rate. The
prognosis is bleak for the future of our country if action

is not taken.

In 2006, a study conducted by Civic

Enterprises focused on the insights of high school dropouts
and concluded that the students interviewed lacked a sense
of connectedness and struggled with relevance in subject

matter taught

(Weaver 1). One suggested solution is to

better provide career and technical development options to

enable high risk students to achieve success. Teacher
15

training coupled with family and community support is a
proactive combination for success as well,

states Weaver.

Career awareness as tool can raise scholastic achievement
(Weaver 2).

Teaching through Drama

Children explore using their imaginations. Creativity
can be harnessed and redirected into an academic setting.

Teaching through drama is a technique which embraces the
natural learning style of the child and can be coupled with

an academic and directed background. Drama-based teaching
improves children's leadership skills,

adaptability,

problem solving skills, and creative thinking skills
(Salazar 2). It is nontraditional for educators to use
creative drama styles in the classroom.

Theater instructor

and author of Teaching Dramatically Learning Thematically,
Laura Gardner Salazar, describes the unique pattern of

learning through drama. First the students discover,

assess and critically examine the situation,
act

then

and, lastly,

(Salazar 2). She recommends that teachers use different

drama and theater exercises, and techniques are recommended

for performance use. Approaches such as,
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"Teaching in

Role", Role Play,

Improvisation, and Puppetry are a few

types of creative drama tools used for educating.

Theater Terms to Define
Through this endeavor I will repeatedly use theater

terminology and to better understand the program I will

provide a clear explanation. I mean the term pantomime to

mean the non-verbal art or technique of sharing emotions,
actions and feelings through facial and/or full body

(McCaslin 71). Another skill commonly referred to

gestures

is improvisation. I agree with Improvisation as meaning to
invent,

compose, or perform with little or no preparation

(McCaslin 100).

Reader's Theater is a style of theater

which the actors hold scripts and read lines. Participants

use vocal expression to help the audience understand the
story rather than using visual stimulants such as sets,
costumes,

and intricate blocking (McCaslin 263). One more

commonly referred to term is role-play.

I will define role

play as "...assuming a role for the particular value it may
have to the participant, rather than for the development of
the art" and using one's imagination to pretend to be a

character and act accordingly. These definitions were
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provided to allow for a better understanding of the program
that follows

(McCaslin 7).

Role Play in Education

Kidslife Foundation finds Role Play to be "...a basic,

important experience that prepares the child for adult
responsibilities."

By encouraging a child to role play,

they can work out problems and concerns

(Quinlan).

Nellie

McCaslin refers to Role Play as being dominantly referred
to as a Creative Drama technique but is also a tool used by

psychologists(7).

As a classroom technique, many have

found great success. Lynn Levy, a teacher in the state of

New York, uses Role Play in her lessons to encourage the

students to learn the substance of the lesson while
encouraging participation.

She claims the students are

excited and have a sense of ownership for the lesson they

are participating and creating (Healy 3).
The "Teaching in Role" method of education is
interactive instruction.

The teacher creates and guides a

drama session while in a character.

This theatrical style

of educating to gain understanding and empathy for a
situation, person, and/or experience through imaginative

play while engaging the participants into critical thinking
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scenarios

(Tarlington 8).

This dramatic method emphasizes

the power of a personal connection for an individual and
the group. According to Salazar, Dorothy Heathcote is known

as an originator of this technique.

Educating children

using drama is a form of nontraditional theater. One of the

most well-known Dramatic Couches, Dorothy Heathcote,
pioneer in the field of Drama in Education,

a

recommends

teachers use drama structures with their students to
encourage students to identify with others.

Dorothy

Heathcote's reputable methods come from an individual who
has devoted her life to guide teachers to experience the
art of theater with their students.
Dorothy Heathcote lived a modest childhood in a small

village in the UK. Her love of reading sparked her
imagination as she acted out each storyline. After

completing grammar school,

extended education courses.
the age of 11.

she was not asked to attend
Her education was complete at

Instead, she worked as a weaver with her

mother at a local mill. News of an acting audition for
vocational Theater training in caught her attention and
with her mother's encouragement, the animated youth began

her formal education in the field of theater. Heathcote
joined troupes of actors performing anything from
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Shakespeare to modern musical programs. During this time
she states to have found confidence in her skills and

talent. But every tour comes to an end, and after closing
night, to help the mother with finances she always returned
to the mill. It wasn't until being selected to attend a new
theater school to train teachers that her professional

career began to take shape. She later earned her place as a
professor.

In her 80's she traveled lecturing, wrote

articles and books encouraging and inspiring educators all
over the world until her recent passing in October of 2011

(Mantle).
Heathcote invited educators to allow students to

choose topics,

and characters to recreate dramatically. She

allowed her sessions to be student driven and participates

as an equal with the children.

She mindfully guided the

participants by interjecting possible plot diversions and
encouraged the student/actors to own the experience and

creation. She urged educators to "harness" this skill and
utilize it in the classroom according to her website Mantle

of the Expert.com. Heathcote's career, reputation and

theories have challenged the way many drama professionals

view creative drama in the classroom. Like Heathcote many
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other veterans in the field have developed formulas for

integrating young participants and theater.
During the 1960s, drama leaders rushed to the UK to
witness and learn her inventive style of teaching.

Heathcote found that empathy and the potential of being "in

role" are two of the three most important factors, the
third being tension.

The addition of tension to the drama

experience is essential to encourage the participants to

fully engage and submerse themselves into the session.
Salazar finds that using drama techniques such as teaching
open-ended,

teacher-in-role sessions keeps the interest of

the students and reflects situations they may encounter in
the real world(7). Heathcote suggested educators teach a
topic within the curriculum through drama so the students

can find an inner meaning unique to each individual.

These

truths resonate into all aspects of life.

Improvisation

Another drama technique to aide education is
improvisation.

Improvisation is the making and creating,

the moment and in response to the stimulus of one's

immediate environment and inner feelings.

Viola Spolin,

also known as the mother of what we today know as
21

in

improvisation, brought the simplicity of games into theater
(Brestoff 145).

As a young adult, Viola Spolin trained as a settlement
worker, teaching leadership skills in the form of games and

social activities to the inner-city and immigrant children

in the Chicago area. Building upon her social work
experience,

she responded by creating a new concept to

develop the theater skill of improvisation.

Her new games

focused on individual creativity and the adaptability to
focus on the concept of play to enhance one's capacity for
creative self-expression.

Spolin recommends the director to engage the
participants into having presents while acting.

Presents

is explained as the freeing of attitude, and judgment to
feel the true emotion of a scene or exercise. She

incorporated exercises to keep the actors connected and

relaxed to be natural and at the peak of their creativity.
Her discovery assists the "teacher in role" technique due •

to commonality of remaining real and in the moment
theatrically speaking (Brestoff 145). Spolin asks the

facilitator to encourage their actors by exuding energy and

allowing them to react within the moment. Spolin's
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exercises are considered fundamental and highly regarded in

the field of theater arts.

Puppetry in Education
"Puppetry is a language" states David Currell.

He

finds puppetry to be a mode of communicating emotion and
messages (Currell 11). David Currell is an international
authority on puppet theatre,

including construction,

performance and educational applications. His books are

widely recognized as standard works on the subject. He
lectures, runs workshops and performs throughout the world.

He has found puppetry to be an excellent art and
performance medium, which can be utilized academically as

well (Currell 12).
Performing professional puppeteers support the use of

their specialty in education, yet some educators are
reluctant.

Ingrid M. Crepeau and M. Ann Richards in their

book, A Show of Hands, find teachers resist using puppets

in the classroom for reasons such as the -following:
•

"Lack of experience and exposure to puppets

in the classroom
•

Lack of planning when using puppets in the
past
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Lack of self-confidence"

•

(Crepeau 3).

Puppetry isn't for all educators, yet children love
it. Crepeau and Richards state that the fun and fantasy of

puppetry enriches and excites students and helps them enjoy
learning

(2) .

Puppets make learning fun.

Children and Theater
Moses Goldberg, a specialist in Theater for young

audiences, advises active participation of children to
better engage the audience. Goldberg directed produced and
is widely known as an accomplished playwright of children

plays. His professional career as a university professor
along with his accomplishments through awards adds to the

influence of Moses Goldberg's career in the field of
children's theater. He is an advocate for "Quality Theater"

for children. Goldberg states that engaging in the arts is
how one experiences their culture. Goldberg also advocates

that,

"Our arts become our heritage, and give evidence of

our lives and accomplishments"

(Goldberg 15).

His teaching, passion, devotion and experience are

highly regarded by all drama supporters.

He found children

between the ages of seven and twelve are extremely
excitable and receptive when attending a participatory
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style of theatrical event.

Goldberg claims children do not

need elaborate props and background stage design.

They

need only to be engaged to fully embrace and believe in the

storyline.

The response is overwhelmingly positive, and

these participants grow up into being lifelong patrons of

theater (Goldberg 105). According to his teachings, art is
an expression of one's culture.

Summary

Research and discovery in the topic of children's
growth,

development, and education is ongoing. As a result,

a more knowledgeable system of educating our youth to
evolve into productive, successful and fulfilled citizens
is a real possibility. Through the uses of creative

techniques, future generations will be more apt to
visualize career success and in doing so, achieve it.
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CHAPTER THREE

PROJECT FIELDWORK AT RIO VISTA
ELEMENTARY SCHOOL

Introduction

In the fall of 2008, I volunteered as a Theater Arts
consultant.

My task was to develop and implement a drama

based career development program for the first grade
students at Rio Vista Elementary School in Apple Valley,

California.

The Town of Apple Valley is commonly referred

to as the "High Desert" within the County of San
Bernardino. Apple Valley is located 95 miles northeast of

the Los Angeles area, 140 miles north of San Diego, and 185
miles south of Las Vegas. Over 70,000 residents make Apple
Valley their home including myself. I am also a mother of

two elementary school students and have found a personal
interest to better the teaching practice through my

expertise in the field of creative drama beginning in my

own community.

I embarked on creating a drama based,

career awareness

program to motivate students in their scholastic path by

awakening them to the value of their current studies in
relation to their future professions through the
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integration of creative drama techniques and a career

development unit specifically for the first grade student.
The program was broken down into seven interactive sessions

(see Appendix A).

During each lesson, teacher directed

drama activities were utilized.

The students experienced

specific occupations through theatrical skills such as

role-play, teaching-in-role, pantomime, puppet, and
improvisation skills.

To conclude each session, a group

discussion to clearly connect the student's current

academic studies and the highlighted profession of focus
for the week were vital factors in the development of the

program.

Through this career awareness, directed and

interactive dramatic program,

I invited students to use

their imaginations in learning the value of everyday
scholastic subjects in achieving their long-term goals.

the process of the program,

In

I was delighted to observe,

modify, and document my findings to the benefit of

educating and offering students a rich learning experience.
I invited the entire class to completely engage and
fully interact creatively within the hour long lessons each

week.

One of the better received drama techniques was the

use of puppetry. The participants' overwhelming excitement
for the puppets solidified the option of involving this
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technique in the program.

The puppets were the most

requested by the students and was a highly motivational

tool.
The final step in the process was to apply an

assessment tool by which to judge each lesson. In their
book titled Role Drama Tarlington and Verriour offer an

evaluation in the form of questionnaire as a self-

evaluative control to better develop a role drama lesson.
I chose to utilize the following self-assessment tool:

•

Where the students able to use their

imagination to solve problems?

•

Did the students explore and develop an

understanding of other's feelings,

attitudes, and values in a drama framework?

•

Where students able to take on and use role?

•

Was the purpose of the activities made clear

to the class?
•

Was the context of the drama activities

appropriate to the needs,

interests,

and

abilities of the students?
•

■ Can an elementary school teacher recreate

the teaching style and lesson taught?

(Tarlington 121-2)
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I reflected on the lesson

Concluding each session,

taught and used the questionnaire to gage the success of

the lesson. I would journal about the session and respond

to Tarlington and Verriour evaluative questions in relation
to the lesson taught. I noted suggested modifications on
less than desirable response and gave praise when a

positive outcome was attained.

With exception to the first lesson, each session was
delineated into three segments: Warm-Up activity,

Skill

Building activity, and Closure. I would begin each session
with a Warm-Up activity to engage and encourage a creative
environment . Next I would move on to a more thought

provoking activity to work on specific skills and explore
the profession of the week physically and creatively.
Lastly, to conclude the session, we would all gather
together and discuss the day's activity in an open forum

environment. I had five classes of twenty first grade
students to visit each week.

My schedule was set.

lessons, props, and puppets in hand,
this endeavor.
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With my

I was ready to begin

Session One of Seven
The first day with each class I observed the students'
openness and ability to follow directions, as well as to

keep within the guidelines of the program.

During the

first session, I briefly and awkwardly introduced the

students to one of the puppets.

I hadn't used puppetry as

an interactive classroom tool in the past.

I was being

observed by veteran teachers and a captive audience of 6

and 7 year old children who would volunteer their brutally
honest opinions at any moment.

I could easily relate to

teachers who shy away from using puppetry in the classroom

due to these feelings as addressed by Crepeau and Richards

(3). I felt a bit inadequate and embarrassed during this

first puppet segment until the children reacted with such
overwhelming glee and pleasure.

My confidence and comfort

level as a puppeteer quickly grew in relation to the
students' positive reactions.

They were mesmerized and

hypnotized by the addition of the puppet to our question

and answer segment of the lesson.

The students happily

interacted with the boisterous and outrageous puppet
personality.

such as,

I was able to ask common knowledge questions

"Why do we go to school?" I received answers as

simplistic as "to learn,",

"to use our brains,", and "to
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get smart." Only one student, out of the over one hundred

first grade students that I worked with that week,
volunteered to respond in the thought of long term.
replied,

"We go to school to get into college."

No other

I saw the need for

student made a comment to this idea.

further conversation.

He

These comments reinforced the need

of a Career Awareness interactive resource for teachers to

easily utilize

(see Appendix B).

In Session One,

I observed their behavior and briefly

introduced the students to puppetry,

pantomime skills.

improvisation and

I attempt to motivate and intrigue the

students through improvisation techniques. Puppetry was

very popular with the students. The puppet gave hints of

what was to come the following session and invited the
students to communicate with their families to gather some

facts. I am not yet completely comfortable using puppetry.
The benefit to the lesson outweighs the cost in my lack of
confidence with which Crepeau and Richards assure will

build through practice (3). I committed to closing every
session with an open discussion to assess the success of

the teaching methodology which the program is based on as
delineated by Tarlington and Verriour.
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The students were very receptive to the first session
of the program. These lessons were developed as a resource

for teachers and are written to be easily applied in any
first grade class. The purpose of the unit was clearly

identified and the program was off to a positive start.

Session Two of Seven
I began the second session in the three part structure

identified earlier. I opened with a Warm-Up activity of
pantomime.

Step-by-step instructions were given for the

students to prepare a peanut butter and jelly sandwich

through pantomime. First I asked the students to reach

inside their desks and pull out a jar of peanut butter.

then asked them to retrieve a jar of jelly.

I

I asked

volunteers to tell the class what flavor jelly they
imagined having.

Nearly every student wanted to share

their creative ideas with the class and I let them.

Those

that didn't feel comfortable to speak out were allowed to

participate at their own level of comfort.

I observed

students' willingness and excitement in using their
imagination.

They creatively adapted their activity into a

unique experience.

Without prompting, the students added

detailed actions to the exercise. Cutting off crust and
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feeding it to the birds, having a food fight; throwing away
trash and wiping up the crumbs were all movements
improvised by the participants.

In the Heathcote style of

dramatics as explained in Betty Jane Wagner's book,
Dortothy Heathcote Drama as a Learning Medium,

the students

reinvented the activity to personalize their experience
(20).

In doing so, the students engaged in problem-solving

skills and took ownership of the exercise.

I was then able

to gauge the amount of guidance and direction needed for
the role-play activity to come.

Next,

I invited the class, as a group,

profession of a doctor.

to discuss the

I asked questions and encouraged

an open discussion to commence.

I guided the group with

leading questions to make certain all major points were

addressed.

After the topic was explored verbally,

I

presented auditory engagement by reading a short excerpt
from the children's book Fight for Life by Laurie Haise

Anderson. The main character of the story explores the

occupation of a veterinarian. This book is written for

young readers and uses the perspective of a child.

The

reading took three minutes. I then asked the students to
outline the tasks which were the daily techniques of a

veterinarian.
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As supported by Piaget,

I prepared for a lesson of

role-play to imitate the tasks of a veterinarian by using

our imaginations

(Van Wagner 117).

props for the role-play activity.

I began to pass out the

I paired the students

up, assigning one to be the doctor and the other to be the
assistant.

I then handed out small toy animals for the

medical teams to examine.

The teams received clipboards,

stethoscopes, and examination evaluation cards to fill out

for each patient. Scrub uniforms were also checked out to
each medical team. After assessing their animals in need of
medical care, they completed the examination, diagnosis,

and treatment. The students then shared with the class
their patient's condition and follow up care program.

Lastly, the class was invited to ask questions regarding
the patient's health and the care rendered by the medical
team.

After every group had a turn to share, the roles

reversed.

The doctor was now assigned to be the assistant

and the assistant was now the doctor.

Once again the

medical teams were assigned a patient and asked to

evaluate, diagnose, and care for the patient.

Again, the

pairs shared and commented about their experience and

questioned their peers.

During the process, the students
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were to refer to each other in character as Doctor or
Nurse/Medical Assistant followed by their first name.

After collecting the costumes and props, my puppet

assistant invited the children to sit and discuss the best

part of the highlighted occupation.

The participants were

asked about the physical, social, and mental tasks of a

doctor.

I specifically encouraged the students to notice

the academic requirements of this professional person. I
asked questions such as,

"Do doctors need to know and use

basic scholastic skills such as, math,

reading, writing,

and science?" I led the discussion, but allowed the

students to interact with each other and share their ideas

in a safe and positive environment.
discussion,

After a few minutes of

I thanked the participants and teacher for

working with me and encouraged the students to
independently research the occupation of an astronaut for

the next week's activities on career exploration (see

Appendix C).

When I reflected on and evaluated the session I found
the visual imagery session which was similar in style to

Salzar in her book,

Teaching Dramatically,

Learning

Thematically, to be an excellent warm up activity (5). This

large group activity allowed for the students to
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participate in a safe audience free environment. It was a
nice confidence building opening lesson.

During the Skill Building activity,
students'

I noted the

reactions to costumes and props as being excited

and a positive influence for the students to use their
imaginations on the assignment.

Simple details like

costuming and props encouraged the students to immerse

themselves in the role. I engaged the students physically
and creatively with the use of costumes, props and role

play; however, the collecting of the costumes and props was
distracting and laborious to the lesson and should have

been simplified by dropping the costumes in a tote to
reorganize later.

I found the session to be a successful creative
exchange of information. The students were engaged and
participatory.

During the closing activity they relayed

their gain in knowledge of the profession of physician.
They were still a bit reluctant to volunteer plausible

future connections, but most were interested and eager to

learn. The purpose was clear,

the children were engaged in

a role and a teacher can easily duplicate the process.

This lesson was asuccessful segment of the unit.

36

Session Three of Seven
On week three of the program,
activity pantomime.

I began with an opening

I reviewed the terms, pantomime and

imagination with the students.

Then, as a class, we took

turns blowing up an oversized enormous imaginary bubble.
We dipped our pretend bubble wands into our soapy bottles

and the creativity grew.

The kids enjoyed this activity

and decided to pop the bubble without prompting.

students were engaged, creative,

communicative,

The
and on the

collaborative task.

I bridged into the next activity by asking if anyone

would demonstrate the movement of a bubble.
volunteers.

I asked for

I allowed every student who wished to share to

come in front of the class and display their interpretation
of the path and movement of a bubble.

I observed the

students mimicking the pattern of movement with their feet

or arms and some with their entire bodies. The students

were less apprehensive about sharing their unique ideas and
appreciating others for their contributions.

After all were seated again,

I then began the

discussion segment of this session to introduce the career

path of an astronaut.

We talked about the feeling of
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weightlessness and how moving in space would be similar to

the movement of a bubble. We practiced in small groups.
I then took out a puppet and had her ask questions of

the class. The duties of an astronaut were openly
discussed.

I taught the students a few key terms in

relation to the space theme being explored before the role

play segment of the session commenced. To my surprise, the
students were very knowledgeable on the topic and motivated
to begin their Skill Building activity.

After the students were given the information about

the occupation being explored, we were ready to move
forward in the session to the role-play activity. I briefed

the student/astronauts of their mission to observe the

objects and document their findings in preparation of

reporting to the public what they encountered. Each
student/astronaut was issued a helmet and a log book to
document the mission.
Dorothy Heathcote,

In the style and teachings of

I chose to teach-in-role and actively

participate in the lesson (Wagner 53). I took on the role

of mission control. I initiated the count-down and they
blasted off and began exploring.

The students were excited

and energetic during the activity. I allowed the explorers

a few minutes to observe Mars and draw a picture of an
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object on the surface of planet to share with the people

back on Earth.

After a frantic race back to the shuttle

and a rough travel through an asteroid field we completed
our mission without casualty. We successfully reentered the

classroom at Rio Vista Elementary School. To fulfill our

task, I asked for volunteers to share their finds of the

mission. The response was overwhelmingly positive.

Some of

the students were much more imaginative than others, but
all participants volunteered to share their ideas with the

group. Mission accomplished.
To bring the students back to a mellow disposition,

I

read a short Backyardagans book titled, Mission to Mars. I

used exaggerated voices in the short reader's theater
segment to keep the interest and attention of the students.

The children were attentive and expressive with their

approval of the book choice and identified the parallel
storyline which we previously enacted.

After the story, we reviewed the profession of an

astronaut, and I encouraged the students to see the
connection between the everyday school curriculum and
skills astronauts use in their occupation.

I asked the

students to share their experience and what they learned
about astronauts with Bill, the puppet.
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They gladly

complied. I then briefly, verbally mapped out how one
becomes an astronaut, through college and training.

I

noticed the noise level rose because I began to bore the

students so I concluded with the same pantomime activity we
opened the session with.

We blew bubbles and then together

clapped our hands to pop our bubbles. I exited the
classroom with a whirling "good-bye".

I observed the students being fully engaged during the
physically active segments of the session.

They liked the

pantomime segment, the role-play activity, and of course,
the puppetry.

It was a good idea to use the puppet during

the discussion segments to avoid boredom and to keep the
conversation child friendly and playful. To aid the visual

learning students, photos of astronauts and written key

terms would reinforce the topic and add to the instruction
(see Appendix D). Overall, this was a well-rounded session

and highly interactive and imaginative.

The concepts were

clear, the children were engaged and with the access to a
few props a teacher would be able to duplicate the lesson

easily. Once again mission accomplished.
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Session Four of Seven
I once again began the session with a warm-up activity

of pantomime.

In silence, I carefully and thoughtfully

pantomimed peeling and tasting a lemon.

I then,

still

without sound, walked around the class inviting students to
taste my fruit using their skills of pantomime.

I observed

the students using their imaginations and improvisation
skills to add to the activity.

Some students were more

actively involved than others, but all were engaged and
participating in varying degrees.

Before ending the warm- up activity,

I asked the

entire class pantomime to the cutting and eating of a
watermelon.

Finally, after our imaginary stomachs were filled, we
gathered to discuss the occupation of a culinary chef.

We

talked about the "who, what, when, where, why and how" of
this interesting career. The children stated the need for

tools such as spoons, bowls, and hats.

pull out costumes and props.

I then proceeded to

I had an assistant hand out ■

the tools and paper hats. We were now prepped and ready to

teach-in-role and begin our role-play activity.
As culinary chef students I asked that they conduct
themselves as professionals.

I informed the students that I
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would now be stepping into the role of the master chef and

head of the Culinary Academy. I then read a recipe and the
students carefully and thoughtfully pantomimed as directed.
During the Skill Building session students began to look

for and prepare themselves for the ending discussion to
impress their puppet friend.
I played the role of a very stern and serious
character. In turn most of the students conducted
themselves very well.

With the first class

(20 students),

I treated the

students to working with real food. They made an apple

sauce and were tickled to eat it at the conclusion of the
session. I did not use real food with the other four
classes

(80 students) because the focus of the program is

role-play and the students were so distracted with the food
that they did not participate in the closing discussion of

the session.

In the later classes we were able to map out

the career path and the skills a culinary chef must master

to be successful in this profession.
I found that flexibility within the lesson is a key in
making the most of creative activities for the
participants. During the Warm-Up activity I initially

intended to move on to the Skill Building activity after
42

the pantomime session with the lemon, but during the lesson
I chose to continue the exercise on pantomime skills due

the overwhelming interest and participation of the
students.

I also revised the Skill Building activity and found
it to be much more successful by eliminating the actual
food and simplifying by adding improvisation and pantomime

activities to support and demonstrate the profession of a
chef.

In doing so, the students were less distracted and

more receptive when recapping the day's lesson with the
puppet.

I found the lesson to be very successful.

The goal

was clear. The activities were engaging and interactive.
Students were receptive and the lessons may be easily
reapplied by teaching staff to render a similar positive
outcome

(see Appendix E).

Session Five of Seven

To begin this fifth session,
description of a trip to the park.

I opened with a narrative

I added vivid detail

and invited the students to use their imaginations by
volunteering details in describing our park outing. We then

dramatized the story by the planting of a tree and the
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walking back to the school to end the story. The activity
of dramatizing text was recommended by Tarlington and

Verriour (16). They suggest activities such as this to
stimulate and encourage creative ideas and to entice visual

learners.
After reawakening the students' creativity,

out my puppet, named Bill.

I brought

I told the students that he has

the important occupation of an auto mechanic.

I asked the

students to raise their hands with questions for Bill to

answer about his job.
activity.

They eagerly participated in the

Most of the inquiries were on topic and

thoughtful, but some were silly and unrelated to the auto

mechanic occupation exploration which we were learning
about that week.

After the questioning was exhausted, I put the puppet
away.

As the students quieted down I told a short story of

a trip to the mechanic.

I used theatrical vocal and

pantomime techniques to excite and enchant the listeners. I

then asked for volunteers to dramatize the story as I
retold it to the class.

The students performed remarkably

well and the audience of students was highly supportive and
complimentary to the volunteers.
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We were now prepared for our role-play segment of the
session. I split the students into groups of four.
assigned roles to each of the group members.
customer,

We had a

a service writer, a mechanic and a parts

specialist.

role play.

I then

As a class we defined each role and began to
The customer was to enter the shop and state

the problem to the service writer.

The service writer,

mechanic and parts specialist cooperatively solved the

problem by assembling a jigsaw puzzle. The service writer
then billed the customer and returned their keys.

With the

payment for services rendered the scene was concluded. An

entire sequence took approximately fifteen minutes.

The

students loved the cooperative nature of team work and the

multiplicity of finishing a task.
The activity ran long and made for a brief recap

session. We touched on the main points such as the
scholastic subjects that support how one can become a

Mechanic. The students1 were encouraged to share their

thoughts about the career of an Auto Mechanic.
I was pleased by the receptiveness and the apparent
growth in the students to want to share their theatrical
skills and creativity with their classmates. If I had more

time I would have allowed for more students to volunteer to
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share with the class their abilities to improvise,
play, and pantomime through guided narration.

role

They were

engaged and fully embraced the role-play activity as well.

The purpose was clear, students were engaged and the lesson

could be easily re-applied as is

(see Appendix F). The

session was a successful one.

Session Six of Seven
I opened the session with "The Brain Dance" developed

by Anne Green Gilbert.

It is a complete body and brain

stimulating activity to awaken and refresh the mental and
physical status of participants.

It requires the students

to focus on specific body parts and isolate their movement.
This activity exercises the students' bodies and brains.

The children liked the music and busily participated in the
activity.

To follow our Warm-Up activity we went directly into a

group discussion on the topic of sports and athletes. I had
the children list as many sports as they could think of.

We talked about training for such sports and the background
knowledge an athlete would need to have to succeed in this
given profession.
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We then moved into a small group activity sharpening
their improvisation, pantomime, and role-play skills.

This

activity involved my grouping the children into pairs and
informing them that they would participate in a

synchronized diving event.

I created an outline of pool on

the floor in the center of the room.

I set up guidelines

and gave the students five minutes to prepare for their

event.

I then asked for volunteers. Each team performed

their creative dive and jumped into our imaginary pool. All
of the students were reminded of good sportsmanship and
told to cheer and clap for each team. After each dive,

I

requested an observer to tell us one thing they liked about
the routine. The kids were very receptive and complimentary

during the session.

Even the most meek and shy students in

the class took a turn to share their creation and received

their positive feedback from their peers.

After the activity, we revisited the profession of
athletes, and including how one attains such a goal.

I

chose not to bring the puppet for this session to observe

if the students would interact during the discussion with

the same ease and excitement.

I found they were more

comfortable with the design of the lesson and with me and
would freely discuss their thoughts and insights in to the
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profession of an athlete.

This was a full and active

session.

I found it beneficial to the session to alter the
lesson.

It would be better if the teacher addressed the

effort, and diligence, and drive one must possess to

succeed as a professional athlete.

The teacher could have

the children write down times and talk about contracts and
legalities to remind the students that one must be a good
reader, communicator, and mathematician and in the peak of
physical health to compete with the masses as a

professional athlete.

These alterations would make for a

more realistic depiction of the career of a professional
athlete.
engaging,

In modifying the lesson I find the session to be
informative and reproducible by a teacher (see

Appendix G). It is through practical application I found
the need for alterations to this lesson and with the above
suggestions the session should meet the high standards set.

Session Seven of Seven
I began the final session with a drama activity called

sound orchestra.

I acted as a conductor, while the rest of

the class was the 'orchestra'. Using their voices, the
group created a sound picture of the theme, winter. I
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controlled the shape of the piece by raising my hand to

increase the volume or bringing it to touch the floor for

silence. It was a creative and collaborative activity which
the children enjoyed the outcome.

I then read Green Eggs and Ham by Dr. Seuss. The

students were responsive and attentive. I exaggerated and
expressively performed in the style of Readers' Theater for

the students to introduce the career of an author or
illustrator. Reader's Theater is commonly regarded as a

tool to stimulated critical thinking and oral

interpretation of written works.
We discussed how and who becomes a writer. We talked
about what academic subjects a good author must master.

After the discussion,

I handed out a fill-in-the-blank poem

for the students to finish in class

(see Appendix H).

poem was actually all about themselves

("I AM...") .

The

I

invited the students to share their work and all were

encouraged with positive feedback from their peers. Most

students wanted to share and all were saluted for a job

well done.
After all volunteers read aloud we came back together

to recap the day's topic.

I had the children lead this

segment to assess their growth and fluency of career
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exploration and the route one takes to research an

occupation. They discussed the skills and different styles

of authors and illustrators and the collaborative efforts
of each for the benefit of a pleasing product, a great

book. The discussion went well without prompting from the
teacher or a puppet. I then thanked the students for

participating in the Drama based Career Awareness program
and handed out a certificate of completion.

I shook their

hands and encouraged the students to map out their dreams

and follow the course

(see Appendix I).

I was pleased to observe the children thoughtfully
speaking about the occupation of Authors and Illustrators,

and without prompting, making a clear map as to how an
individual attains such a goal. I found having the students
write about themselves to be a wise decision. They knew the
topic well and were able to divulge as much or as little as

they wished. According to the my lesson assessment tool,

I

found the students to have been fully engaged and self-

driven, they explored though the use of playing a role,
they respected other's feelings and opinions and the lesson

can be easily replicated to achieve similar conclusion.

This program is structured to be an easily utilized

teaching tool for teachers.
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CHAPTER FOUR

RESULTS AND RECOMMENDATIONS FOR FUTURE STUDIES

Results
I have documented the experience of creating and

directing a dramatic play curriculum program.

I researched

the mental and psychological development of children,
common career development programs, and techniques of
theater and creative drama to derive this interactive
theatrical program.

Students explored a variety of

occupations to discover the connections between classroom
content and career professions. I have enjoyed witnessing
the students'

eagerness to participate in this program.

I

developed and implemented a program and have recorded the

journey of teaching using dramatic tools and addressed my

experience of teaching using drama techniques and
questioned the practicality of theatric tools being a

future trend of teaching methodology. Through the process I
modified and polished a program to be utilized by any

education professional.

reproduction.

The program is formatted for easy

The educator need only follow the guideline

suggested to reach the desired outcome.
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The goal of this project was to create and polish a

program which teachers may use in the classroom to benefit
their students. This interactive and creative platform

enhanced a career development program for early education
students. I have completed the task and created a unit of
utilizing an alternative teaching method.

Recommendations for Future Studies

For future projects or studies in this field,

I would

recommend developing lessons or entire curriculums which
embrace the creativity and imagination of students while
meeting and exceeding the state standard requirements.

Making education enticing for students and teachers is an
achievable task which I have proven can be accomplished.
This may even be a program that can be adapted for high

school students in a project based environment where they
can research potential careers and share their interests
with primary grade students. I chose to focus on educating
first grade students, but widening the age range and
adapting for older and younger participants may prove to be

an interesting and valuable insight.
I personally have found this journey to be a
motivating, and encouraging outlet in the use of my skills
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as an artist. Practical uses and functionality come from
different fields and I feel that using theater and drama to

aid teachers in keeping the academic subjects interesting,
original, and fresh will benefit the student in learning

and the teachers in adding variety to a repetitive and

stressful occupation. It has been a pleasure working with

such an outstanding group of teachers and creative and
animated group of students.
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(TACA)

Planned Outline for Theater Arts Career Awareness

(TACA)

Program

Week 1

Introduction of myself and
observation of class

Week 2

Explore the profession of
Veterinarian

Week 3

Explore the profession of

Astronaut
Week 4

Explore the profession of

Culinary Chef
Week 5

Explore the profession of
Mechanic

Week 6

Explore the profession of
Athlete

Week 7

Explore the profession of
Author
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Lesson Plan One
Grade:

1st Grade

California State Board of Education Standards
www.cde.ca.gov/be/st/ss

Visual and Performing Arts: Theatre Content Standard
Development of Theatrical Skills

2.1 Demonstrate skills in pantomime,

tableau, and

improvisation.

Standard:

English-language Arts Content Standard

Listening and Speaking
1.1 Listen attentively
1.4 Stay on topic when speaking

1.5 Use descriptive words when speaking about people,

places and things and events.

Curriculum

Obj ective:
Introduce myself and the topic of careers to the children .
Students will practice communication skills.

They will

also demonstrate improvisation and pantomime theater
techniques by listening and actively participating.

Materials:
Open area for the entire class to circle up on the floor.

Time: 1 hour
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Warm-up:

Echo name game

During my visits with you, we will be doing games and

Sounds like fun, right?

activities using our imaginations.

But first I want to introduce myself and I want to get to
know you so make one big circle on the floor.

I will begin this game

put on our creative thinking caps.
by saying my name and a motion.

then repeats the name and motion.

Let's all

Everyone in the circle

It is then the next

persons turn to state their name and motion.

We are

echoing each other. We will go all the way around the

circle and after everyone has had a turn we will see if we
remember all of the names and motions in order.

Let's

begin.

Activity:
Now that you know me and I know you,

I have a question that

I want you guys to answer for me if you can.

I was just

wondering if a great class like this would tell me, why do

we go to school?

What do you think?

I will only rephrase

what I am told and be cautious not to lead the students in
this open forum discussion.

the board.

I will write key phrases on

Does anyone want to add anything to this?

I knew you guys were the right class to ask.
Closure:
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Wow.

Thank you.

It is been a lot of fun working with you today and I look
forward to doing activities with you.

Over the next few

weeks, we will be pretending to have different grown-up
jobs.

Maybe some of you want to be a doctor when you grow-

up maybe not, but we will get to pretend and step into the
role of a Doctor next time.
about the job of a Doctor.

I want you to start thinking
Ask yourself, what do doctors

do and how does someone get to be a doctor? We will have
fun with it.

Thank you for being such great students and

see you next time, future Doctors.

59

APPENDIX C

LESSON PLAN TWO

60

Lesson Plan Two
Grade:

1st Grade

California State Board of Education Standards
www.cde.ca.gov/be/st/ss

English-language Arts Content Standard

Speaking Applications
2.3 Relate an important life event or personal
experience in a simple sequence.

Science Content Standard
Physical Sciences

1. Materials come in different form (states), including

solids,

liquids, and gases.

As a basis for understanding

this concept:
A. Students know solids,

liquids, and gases have different

properties.
B. Students know the properties of substances can change

when the substances are mixed, cooled or heated.
Visual and Performing Arts: Theatre Content Standard
Creation/Invention in Theatre

2.2 Dramatize or improvise familiar simple stories from

classroom literature or life experiences, incorporating

plot (beginning middle and end) and using a tableau or a
pantomime.
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Curriculum
Obj ective:
Students will use the theatrical techniques of

improvisation and pantomime.

Students will display an

understanding of the physical science of a properties

physical state.

Students will be introduced to the project

theme of curriculum connectedness to future careers.

Materials:
Lab coats for half of the class,

Clipboards and pens with

paper, a box with stuffed animals, bandage and medicine
bottles
Time:

1 hour

Popsicle activity

Warm-up:

How many of you love popsicles?

What flavor is your

(Wait for feedback)Ask the kids to pretend and

favorite?

imagine that they are that wonderful Popsicle.

sitting in the freezer.

a rock.

They are

They are firm, solid, and hard as

They are now outside of the freezer and beginning

to soften.

Yes.

You are beginning to drip.

and mushy and melting.

on the ground.

You are soft

You are transforming into a puddle

As you drip you should gradually,

slowly

shrink away. Melt down, down, down into a puddle on the

62

floor. Very good!

What if it were a hot day?

never left the freezer?

What if you

What if someone took out that

Popsicle out of the freezer and took bites or dropped on

Can someone show me how that may look?

the ground?

Great.

Wow you guys are really good at using your imagination.

Activity:

Role Play

As I told you last time, we will be exploring the world of
What is a Doctor?

Doctors.

Are they Boys?

Are there girl

How does a person become a Doctor?

Doctors too?

To become

a Doctor first you begin as a kid who tries his or her best
in school.

What school work is important for a future

Doctor to know?
Math?

Like does a Doctor need to be good at

Of course, Doctors give out medicine and tell us how

many pills to take to feel better when we are sick. What
about science?

bodies work.
again.

Yes through science students learn how the

Do Doctors need to be able to read?

Yes. Yes

Doctors read about and write out all of the

patients problems to find a way to make-us feel better.
Now we know who, what a Doctor is- let's play.

We will take

turns in the role of animal Doctors and patients.

Those of

you that have lab coats will be the first Doctors and the
rest of us will look into the box to find the ill patient

for the Doctors to care for.

The.patients must take turns
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to see the Vets and sit and wait quietly in the waiting
room. Let's begin.

The first patient please.

Yes. Doctor

Sneezysnew can see now.

After all the patients have been seen then the doctors
remove their robes and become patients.

Bridge to Closure:
OK.

We are all popsicles again and in the hot sun.

melt onto the carpet.

Slowly

Down, Down onto the floor.

Delicious.
Closure:

What kind of patients did you have?

animals?

What do we call an animal Doctor?

Were they
That's right,

a Veterinarian. You guys were great I really liked it

when.... And ..

Did any of you Doctors use numbers during your

appointments?
records?

What about pretending to write or read

The school work you are learning everyday in this

classroom, math and reading and writing and science may be

training you to be a Doctor when you grow up.
for your hard work.

This was a job well done.

a hint what career we will explore next time?
Twinkle, Twinkle little ....

See you next time.
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Thank you
Do you want
Do you?
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Lesson Plan Three
Grade: 1st Grade

California State Board of Education Standards
www.cde.ca.gov/be/st/ss
Visual and Performing Arts: Theatre Content Standard
Development of Theatrical Skills

2.1 Demonstrate skills in pantomime, tableau,

and

improvisation.
English-language Arts Content Standard
Listening and Speaking

1.1 Listen attentively
1.4 Stay on topic when speaking
1.5 Use descriptive words when speaking about people,

places and things and events.
Science Content Standard

4. Science progress is made by asking meaningful
questions and conducting careful investigations.

As a

basis for understanding this concept and addressing the

content in the other three strands, students should develop
their own questions and perform investigations.

Students

will:

b. Record observations and data with pictures,
numbers, or written statements.
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Curriculum

Objective:
Students will use their imagination and creatively practice
science method skills.

improvisation.

They will pantomime and use

As a group, we will converse about the

activity and will encourage ever student to interact with
peers and teacher.

Materials:
Helmets, timer, open floor area and desk areas possibly uke

Time:
1 hour

Introduction:
Who remembers what occupation or job we explored last
session together? The profession of a Doctor, Veterinarian
actually is what we practiced.

What Isa Vet?

What

school studies are important to know in order to be a Vet?

Well today we will be exploring the profession of an
Astronaut.

Who knows what an Astronaut is? They are

explorers of outer space.

To be an Astronaut a person must

work hard on learning Science, Math and numbers and Reading

plus writing.

As we play the role of Astronauts I will ask

you to see what skills we are practicing.
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This is a

perfect day for a Space Mission so let's warm-up our
imagination.
Warm-up: Imaginary Bubble Gum

Ask the kids to sit on the carpet in a circle and get ready

to be creative. Have the kids reach into their pockets and
pull out an imaginary piece of bubble gum.

I will walk

around asking for wrappers to throw into the trash because

we don't want to be litterbugs.

I tell the kids to pop the

gum into their mouths and chew and chew and chew.

I remind

them to respect their neighbors and their property by

keeping their hands to themselves.
student's gum.

I then advise them to blow a small bubble

and suck it back.

We practice this a couple times.

you looking at your bubbles?
with a clap.

Do not touch another

Oh yuck.

Are

Now, blow a bubble and pop it

It's sticky everywhere.

your fingers and in your hair. OK.

It's on

I ask for three

volunteers to have a contest on who can blow the biggest
bubble1.

The final contestant blows the biggest and I ask a

few kids to pull themselves inside the bubble to pop it.
On the count of three we all jump and fall down in the
sticky mess.

I introduce the term improvisation.

I pass

around the trash to discard the gum and begin to tell the
kids about the activity of the day.
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Activity: Astronaut Exploration
I ask the kids to go back to their seats and prepare for

blast -off.

I pass out helmets and remind the Space cadets

to keep their helmet on at all times during the mission and
to follow the Commanders instructions. Now fasten your

seatbelts and prepare for blast off.
Begin 10, 9,

8,.. 1 BLAST OFF!

Initiate countdown.

Hold on and.... OK, we are

now out of our atmosphere and into outer space.

You may

take off your seat belts and allow your arms to float
because we have no gravity.

As a Commanding Astronaut, I

have had to read my science books about planets and stars.

This job is all about science.

Look we are about to land

on the moon so please stay seated for one more minute.

There we are okay lets step out of the spacecraft and
explore the moon.

We are walking as if we are in water

because we have no gravity or weight.
feather.

Does anyone see anything?

We are light as a
Does anyone see any

moon rocks or ...aliens?

Take lots of pictures and write

down all that you see.

We want to be able to share with

others what we find.

Is it green and grassy?

There are no other people

the toy stores or McDonald's?
here on the moon than us.

in our helmets.

Where are

Why?

We breathe using the air

If we didn't have air we couldn't breathe
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(beep, beep). OK our mission is coming to an end and we

must return to Earth for you to finish your school studies.
Go back to the ship.

Please be seated.

belts count -down please.
bye to the moon.
not now.

10,

Fasten your seat

9.....1. Blast off.

Say good

Your arms should be still floating, but

We have gained our gravity back and no longer

float. We are touching down back into your classroom.
has been a superb mission, Space Cadets.

This

Remove your

Helmets.

You are once again Students.

Closure:

When we were Astronauts, did any of you use

numbers?

Yes math is important to Space Missions.

What

about writing did anyone pretend to write down what they
saw?

And why would we write about our experience?

Yes, we

write to teach and share with others about our experiences.

The school work you are learning everyday in this

classroom, math and reading and writing and science may be

training you to be an Astronaut when you grow up.
for the stars.
me.

This was fun thank you for exploring with

Who likes food?

of a Chef.

Reach

Next time we will explore the career

Sounds Delicious, doesn't it? Good Bye!
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Lesson Plan Four

Grade: 1st Grade

California State Board of Education Standards
www.cde.ca.gov/be/st/ss
Visual and Performing Arts: Theatre Content Standard
Development of Theatrical Skills

2.1 Demonstrate skills in pantomime, tableau, and

improvisation.
English-language Arts Content Standard (California State

Board of Education)
Listening and Speaking

1.1 Listen attentively
1.4 Stay on topic when speaking

1.5 Use descriptive words when speaking about people,

places and things and events.
Mathematics Content Standard
Number Sense
1.1

Count read and writes whole numbers to 100.

2.4 Count by 2s, 5s, and 10s to 100. ■

72

Curriculum
Objective:
Students will use props to aide in theatrical play.

Students will be encouraged and actively participate in
discussion of career connections to academics.

Materials:
1 Bowl, 1 spoon, 1 measuring cup 1 hat for each student 1

large recipe for cake

Time:
1 hour

Warm-up:
I pull up a chair in front of the class.

I sit in silence

and without making a sound I perform without the forth

wall. I mime the sequence of tasting a lemon.
minutes,

After a few

I begin to walk around and offer a taste to the

students and see if anyone or everyone can figure out what

we taste.

Activity:

Exploring the career of a Chef

We enter into a discussion.

How would you like to make,

serve and eat wonderful creations like fancy cakes, pies,

bread entire meals?

It's like art that you can eat.

Yumo!

How about a wedding cake this tall or a birthday cake in
the shape of Optimums Prime?
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One way is to follow

How do you learn how to cook?

directions by reading them from a recipe book.

The recipes

have numbers all over them too ( 2 eggs or 4 cups of sugar
or 1 tomato)

Right there we are practicing our Math and

Reading skills. Well, what do you think?

Are you ready to

get cooking?
Each of you has your own individual cooking station at your
desk.

Here are the tools you need as a Chef.

I hand out

If we

hats, bowls and wooden spoons and a measuring cup.

We are

need anything else we can just use our imagination.

getting good at that, by now. We will read the recipe
together, but each of you will mix, bake and decorate your

own cake.

Let's begin.

I pull out an oversized recipe

card and tape it to the white board.

I read it off step by

step asking questions and wondering around. We begin

counting each sprinkle to 100.

Then I ask if we can do

that with five sprinkles at a time-Count by fives and then
tens.

I cheer and we continue.

The kids slip their

creations into their desks to bake then decorate.

I

encourage students to share what their cakes look taste and

smell like.
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Closure:
We discuss that it is helpful for a Chef to be good at
Math, Reading and Writing.

The practice you do every day

in these subjects may be training you to someday be a Chef

or a Baker. You can grow up to have any career you want and
it all starts with you learning and working hard at school.

Now, you have all made a wonderful creation using your
imagination.

on the floor.

So, eat your cake and don't leave any crumbs
Next time we explore the profession of Auto

Mechanics.
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Lesson Plan Five
Grade: 1st Grade

California State Board of Education Standards
www.cde.ca.gov/be/st/ss

Visual and Performing Arts: Theatre Content Standard
Creation/Invention in Theatre

2.2 Dramatize or improvise familiar simple stories from
classroom literature or life experiences,
plot

incorporating

(beginning middle and end) and using a tableau or a

pantomime.
English-language Arts Content Standard (California State

Board of Education)
Listening and Speaking
1.1 Listen attentively
1.4 Stay on topic when speaking

1.5 Use descriptive words when speaking about people,
places and things and events.

Curriculum

Obj ective:
The kids are repetitively seeing a connection between their

current studies and an occupation.
with the use of props.

They use improve skills

Cooperative skills are practiced as
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well as communication with a large group and small group
activities.

Materials:
Box Cars, play tools or sticks

Time:
1 hour
Climb a Tree

Warm-up:

Ask the kids to spread out and warm up their
imagination.

in place.

Lets' go on an imaginary walk.

Hey look at this tree.

you think it grows?

We all walk

What kind of fruit do

Go with the first response.

reach up and grab a piece of fruit.
not, stand on your tippy toes.

Can you reach it?

Is it juicy?

If

If you still can't reach it

then squat way down and jump one big, high jump.

a bit.

Now,

Sour? Sweet?

Good.

Now,

take

So now what else

can we do with the tree? Entertain other ideas and jump at

the idea of climbing it.
and pull yourself up.
climb higher.

Watch your footing and carefully

(Out of breath)There, that's enough, unless

you want to go to the
It's your call.

Reach for the first thick branch

(gulp) very top.

You do? Well....OK.

Up and up we go higher and higher.

can see miles away.

Now we

What do you see? Let kids have a

chance to explore). Hey look down there.
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(I point)

It

looks like a car broke down on the side of the road.
I have too.

anyone ever had this happen before?

really mess up your plans for the day.

Has

It can

What do you say we

jump down from the tree and explore the profession of auto
We can see what it's like’to have the job of

mechanics?

Come on jump down and we'll get to work.

fixing cars.

Activity:

It down right where you are and let's think

about our job for today.

What do auto mechanics do? Do

they read car manuals sometimes to figure out a problem?
Do they need to have health muscles?

Sometimes they really

have to be strong to loosen screws and lift heavy parts.

Mechanic count and do math too.

Mechanics have to listen

closely to the car to hear problems,

and drive in the car

to feel problems, smell for burning parts and look for

thinks wrong.

They use their senses to fix problems.

We

can do that and we will.
OK mechanics go to one of the cars and as a team work
on it.

You may choose to work on the tires engine or even

the radio.

Whatever you imagine the problem to be- fix it.

I have toy tools or just pretend.

be a mechanic.
Closure:
think.

Talk to each other and

I will go around and help.

Come to the rug and let's find out what you
What jobs did you do today?
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Did you pretend to

take notes or chart the progress of your job?

We worked

with our hands and moved, pushed and pulled tools and parts
into place.

How could we get to be real mechanics someday?

Reading books is a good way of learning.

What about going

out and watching and helping our family members when they
are working on cars?

Practice is one of the best ways to

learn how to do something well.

Mechanics keep our

transportation going. We use busses, cars, airplanes,

trains or,boats all the time. Mechanics are very important.
Ok, make sure you put your tools back where they belong and
I will see you guys next time to explore the job of an
athlete.
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Lesson Plan Six
Grade: 1st Grade

California State Board of Education Standards
www.cde.ca.gov/be/st/ss

Physical Education
Flexibility

3.6 Stretch Arms, shoulders, back and legs without
hyper flexing or hyper extending the joints.
Loco-motor Movement

1.9 Jump a swinging rope held by others.
Body Management

1.6 Balance ones self, demonstrating momentary
stillness, in symmetrical and asymmetrical shapes
using body parts other than both feet as a base of
support.

Visual and Performing Arts: Theatre Content Standard
Development of Theatrical Skills

2.1 Demonstrate skills in pantomime,

tableau,

and

improvisation.

Curriculum

Obj ective:
Students will be reminded of the connection between their

class work and future careers. The children will
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participate in physical activities such as jumping,

stretching and other spontaneous loco motor movements.
Theater skills of improvisation and pantomime will be

exercised.

Materials:
indoor space, whistle, clip board, pen,

stop watch

Time:
1 hour

Warm-up:
Let's call home
In this activity the kids are asked to pull out their

It could

imaginary cell phones and call anyone they want.

be a family member,

a pet or their favorite musician.

will be asked dial a number,
question.

They

say hello and ask one

After that we say good-bye and hang up.

I will

lump the kids in groups of five ask them to do the same

thing, but this time when I say freeze-freeze.

make a tableau.

Each group will make a tableau.

They will

After the

activity I will explain the term and possible variations to
make their future tableaus more interesting.
focus,)
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(Levels,

Activity: Olympic Divers
"Today I am Couch (your name).

You are my diving team.

That means you all do super fancy special jumps into a pool
of water.

These jumps are very difficult and it takes

athletes years of practice and training to be an expert.
-Today we will train and practice for our next competition.

First, you, my athletes, will stretch as we count(Allow
students to count and stretch while keeping true to the

character of a couch)
"Now, we will jump rope and count to 100 by 5's."

(Demonstrate with your imaginary rope and encourage others

to do the same.)
Let's lift weights and count.

(Demonstrate with your

imaginary weights and lift while encourage others to do the

same.)
"Now,

line up to practice our jumps into the pool.

let's see a high jump.

Now,

let's do a long jump,

First,
(during

this segment have students take turns jumping into an
imaginary pool and swimming to the side.) Now, make up your

own special jump.

It can twist or turn or splash.

be anything you want.

It can

(Ask for volunteers to share. After

each jump1 the class is directed to cheer.)
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"Now, grab a towel and sit down."

(In Character, direct

the students to circle up for closure discussion.)

Closure: Career Discussion
"Being a professional Athlete is a difficult career to get

into.

What are some skills a person must have to succeed

as a professional Diver?

physically fit.

They must be very strong and

They need to do math to keep track of

their improvement. Athletes are always trying to do a
little bit better.
newspaper articles.

They are also interviewed for TV and

They need to be able to listen to the

questions and give a loud and clear response.

Professional

Athletes are some of the most well known people in the

world.

Do you want to grow up to be one?

We have been

talking about lots of different jobs during our time
together.

Does anyone remember one?

(Allow for some

discussion )Good. Next session we will do what Dr. Seuss

does.

We will be writers,

actually poets.

What is a poet?

Ask you families and we'll explore the career of a poet
next session. See you later, Alligators."
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I Am..." Poem

(http://etcweb.Ir.kl2nj.us/forms/iampoem.htm)
I am_______________ and__________________ .
I wonder_________________________________ .
I hear___________________________________ .

I s e e____________________________________ .
I want___________________________________ .

I am_____________________________________ .

I pretend_________________________________ .
I fee 1____________________________________ -

I touch___________________________________ .
I worry___________________________________ .

I cry_____________________________________ .
I am______________________________________ .

I understand_______________________________ .
I say______________________________________ .
I dream____________________________________ .

I try______________________________________ .
I hope_____________________________________ .

I am_______________________________________ .
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Lesson Plan Seven

Grade: 1st Grade

California State Board of Education Standards
www.cde.ca.gov/be/st/ss

Visual and Performing Arts: Theatre Content Standard
Development of Theatrical Skills

2.1 Demonstrate skills in pantomime, tableau, and
improvisation.

Curriculum
Obj ective:
Students will use their imagination and practice creative
writing.

They will pantomime and use improvisation.

As a

group, we will converse about the activity and will

encourage every student to interact with peers and teacher.

Materials:
Poem paper, pencils, Green Eggs and Ham book

Time:
1 Hour

Warm-up:
Sound Orchestra
The Facilitator is the conductor. Each of the players

personifies a sound on topic of winter. The conductor leads
the orchestra, using all players in the group.
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Reader's Theater

I will perform a bit of Readers Theater for the kids.

will read Green Eggs and Ham by Dr. Seuss.

I

This will intro

to poetry.

Activity: I am a Poet
I hand out a fill-in-the-blank poem (see Appendix I)

for

the students to finish in class. This poem is all about

their self. Here's a sample:

I Am
I am sharp and focused

I wonder what the camera really sees

I hear the buzzing bee
I see flowers in early morning light
I want to stop time in a box
I am sharp and focused

I pretend to be a statue
I feel the shakes inside
I touch the shutter button
I worry about the blurry result
I cry that the moment has forever passed

I am sharp and focused

I understand moments in time

90

I say let1s freeze them forever
I dream of watercolor effects coming to life
I try to see all the soft muted edges
I hope it happens someday
I am sharp and focused ("I AM..." Poem. Web. 2 7 May 2009.

http://ettcweb.lr.k!2.nj.us/forms/iampoem.htm).

Closure:
All are invited to share their poems.

After each

performance the students are asked to comment on what they
liked about each student's poem. Discuss the skills and

different styles of authors and illustrators and the
collaborative efforts of each for the benefit of a pleasing

product, a great book.
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Critique of Theatre Arts Career Awareness Program Lessons
by Amanda M. Pettitt, M.A.Ed., First Grade Teacher

Lesson One
The warm-up section is unlikely to be performed by a general education teacher,

as the students should already know and be comfortable with the teacher and their

classmates. However, the Activity and Closure portions of the lesson are a good
introduction to the unit as a whole, perhaps just before Lesson Two or even the day
before Lesson Two.

Lesson Two

This lesson is a good introduction to the series. Since it deals with the medical
profession, most students will already be familiar with the activities they are required to
do. This familiarity has the potential to bring reluctant participants out of their shells. It

is also a good lesson to teach prior to a complete science lesson on changing matter.
The Popsicle pantomime provides schemata for such lessons.

Lesson Three
There aren't many children who wouldn't love to pretend they are astronauts.

For teachers who have the technology, it would be interesting to begin this lesson by
showing videos and pictures of space flights and the lunar landing. That would be
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beneficial to students who may not have this background knowledge, particularly

students who are immigrants from countries that do not have space flight. Teacher

might also want to have students write down how many of each space object they see.
After the "return to Earth," students could solve teacher-guided math word problems
involving their data. Students could also build correlating bar graphs. This would
further link the profession with math and science.

Lesson Four
Counting the cake ingredients is an excellent demonstration of why skip
counting is an important skill. So many students wonder why there is so much counting

in first grade, and this just reinforces the concept. It also shows the importance of math

in daily life. For many students, the use of math in cooking is the first step toward
understanding why math is important.

Lesson Five
This lesson is valuable in that it demonstrates the importance of physical health

to many careers. It gives the students a purpose for physical education activities in
school. Prior to this lesson, it might be important for the class to discuss what things
might go wrong with a car. Some students may not have this background knowledge,

and it is vital to the success of the lesson. It would also be interesting to leave books
about cars or even a mechanic's book in the class library so that students could explore
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this profession further after the lesson. This would also help the students understand

why reading is important in life.

Lesson Six
Not only is this lesson a lot of fun for students of this age, the cross-curricular
segment with math and counting is something that students can apply to their lives. So

many students want to be athletes when they grow up, and this is a good ageappropriate lesson on the realities of being an athlete.

Lesson Seven

This lesson is such an excellent close to the unit. It demonstrates art for art's
sake, which is a concept that is sadly lacking in most schools. Writing and performing a

poem simply allows a student to enjoy art. There are, of course, the cross-curricular

components of performance with writing, but students will only see the fun of creation
and performance. It gives a meaning to writing that school curriculum does not

normally provide.

Overall Impressions
Many teachers are at a loss as to how to incorporate performance into the
curriculum. Teachers may want to use this whole unit, or they may want to use

segments of the lessons. Regardless, this unit gives many excellent ideas for howto
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utilize those performing arts standards in a way that is meaningful to the students. It is
this kind of out-of-the-box thinking that makes a student remember a lesson far after it

is over.
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Lessons Evaluation

First of all, working with my imagination and attempting to step

outside of who I am normally is not one of my strengths. I am sure
there are many others that would feel the same way, so doing exercises
like the ones you presented may be a challenge for some. You might

even consider providing video references with the lesson plans. A
recording of someone doing the lessons would be a huge help for me and
provide some modeling that would help me get comfortable with the

process.
I do appreciate the warm-up activates. It will give the students a
chance to get something familiar in their mind before we go into the

not so familiar. By getting them excited about something they know

will really help transitioning into things that they are not so
familiar with. It will keep them motivated, so I don't lose them half

way through the lesson.
I really like how you threaded the lessons. The lesson plans flow very
nicely and build off one another. I am glad to see that you include

methods of review from past lessons. This gives all a chance to not

only review what we did last time, but to revitalize some of the
excitement that was created from the last session.

Overall, I think you did a great job putting the lesson plans
together. They are well structured, well organized, and provide the
depth needed to deliver the instruction.

Again, I believe I share

some of the weaknesses that others may have in being able to deliver
the lessons right out of the gate, but with a little practice and some
modeling I would be ready to go.

Linda Wilson, LAUSD Retired Teacher
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May 2, 2012

To whom it may concern,

I have been teaching at Academy for Academic Excellence for the past seven

years and am a currently a Graduate Student at Chapman University. I have had the
privilege of working alongside of Mrs. Klopping and when she approached me to ask if 1
would assess her lesson plans for her thesis project, I was honored to offer my

professional feedback.
Dana Klopping's lesson plans are seven one-hour class sessions designed to

teach first grade students skills of differing professions. I really liked how these lesson

plans touched on issues of Career Development for early elementary students. I would
definitely share them with my students and use the plans that this unit outlines. I think

it's a great way to have students make inferences about the connection between their
current studies and their future professions.
I would have liked to see activities or possible assignments for the students

which were child centered rather than facilitator driven, perhaps a bit more background
on the students' experiences and interests maybe good to include at the end or at the
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opening of the lesson. Other than that, 1 thought the lesson plans were a bit

complicated but effective, interesting, and meaningful.

Overall, much thought has been put into creating such a detailed program. They
have Instructional Foci, Objectives and Strategies/Procedures for each session. This
could be very useful for the Instructor teaching this course for the first time. I would
recommend this unit to use in the classroom.

Sincerely,
Michelle Buchanan
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